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Abstract

This research explores how parents seek support and exchange experiences regarding
their children’s internet usage in Facebook parenting communities. The rise of digital
technologies introduces opportunities to parenting, such as enhanced communication, and
challenges, including addictive online behaviour. Digital parenting involves managing
children’s digital technology use and adapting parenting strategies, which can impact family
dynamics and heighten the need for parental support. Online communities have significant
potential to offer this support. The findings of the thematic analysis revealed the following
three themes: (1) Parental Mediation, (2) Digital Impact and Awareness, and (3) Integrated
Digital Parenting: Safety, Cultural Alignment and Supportive Bonds. Each theme, and
subsequent sub-themes, captured the complexity of the topic of digital parenting. Key
findings revealed the roles of Facebook parenting groups, providing a space for parental
mediation, and creating collaborative knowledge on managing digital parenting challenges.
Additionally, these online communities function as a virtual community allowing for
emotional support and sharing parental concerns and vulnerabilities. This study offers
valuable insights into how parents use Facebook communities to navigate digital parenting. It
contributes to understanding contemporary digital parenting and points out the importance of
online parenting communities. Implications involve a further exploration of this topic while

acknowledging the opportunities of online parenting communities.

Keywords: digital parenting, digital technologies, online parenting communities, peer

support, thematic analysis
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Navigating Parenting in the Digital Age: Understanding Parents in a Changing Media
Environment

Nowadays, the continuous advancement of digital technologies has brought changes,
both opportunities and challenges, in family dynamics and parenting practices. New
opportunities across various aspects of life are created, including enhanced communication,
entertainment, and educational possibilities (Livingstone & Helsper, 2009). Digital
technologies, such as smartphones and social media, provide new chances for socialising and
improving knowledge and competencies by, for instance, communicating with others or
acquiring application-related skills (Benedetto & Ingrassia, 2021). Research by Haleem and
colleagues (2022) highlights that not only formal education in schools and universities has
transformed, but more individuals have gained access to online educative options. In addition,
Benedetto and Ingrassia (2021), argue that social media has increased the accessibility of
information exchange and fostered connections with others, enabling parents to keep track of
their child’s educational progress or interact with teachers. Social media’s capacity to enable
communication at any time and from any location has broadened networking opportunities,
thereby improving social interactions (Haleem et al., 2022). Moreover, increased access to
digital technologies has led to more communication between parents and children as well as
more parent-child interaction online, which in turn, facilitates a stronger sense of family
closeness (Hood et al., 2021).

However, alongside these opportunities, it is essential to consider the subsequent
challenges. While becoming a crucial part of families’ daily lives, the rapid digital
development, introduces risks, such as worries about internet addiction (Livingstone & Byrne,
2018; Mascheroni et al., 2018). This accessibility to modern technologies, according to
Mascheroni and colleagues (2018), presents further challenges to parenting, involving
concerns about the amount of screen time or how to ensure online safety.

The current research seeks to explore how parents use online parenting communities,
for example, Facebook, to seek support as well as exchange information and experiences
about managing their children’s digital engagement.

Digital Parenting and Parental Approaches

A key concept within this context is digital parenting, which is linked to how parents
navigate their children’s engagement with digital technologies, also known as parental
mediation. In addition, digital parenting entails the adaption of parenting styles while
integrating digital media into their daily routines and approaches (Mascheroni et al., 2018).

Fidan and Seferoglu (2020) pointed out that it comprises several elements, such as sharing
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advice among parents, supporting children’s educational activities by downloading
educational applications and assessing necessary educational tools. Within the context of
digital parenting, nowadays, two primary parenting styles are frequently used: restrictive and
enabling mediation. The former focuses on controlling and supervising online actions,
whereas the latter is marked by more parental involvement, guiding, and encouraging children
while advising them of risks (Livingstone & Byrne, 2018). Understanding digital parenting
within today’s context is important as it involves guiding children to benefit from digital
media while preventing online risks (Fidan & Seferoglu, 2020).

Advanced access to increasingly complex digital technologies introduces parents to
novel challenges. Particularly digital technologies that are difficult for parents to monitor or
fully understand, point out difficulties in parents’ ability to effectively oversee their children’s
digital activities (Livingstone & Byrne, 2018). Consequently, some parents are affected by
having limited knowledge if not being raised with these technologies, and in turn, consider
parenting more challenging compared to 20 years ago (Modecki et al., 2022). With these
technological changes, parental challenges have shifted towards highlighting digital issues,
for instance, navigating online risks, ways of ensuring children’s safety and promoting the use
of digital technologies for educational and social reasons (Giir & Tiirel, 2022; Mascheroni et
al., 2018).

Previous research has largely considered parental opportunities and challenges
introduced through digital technologies, separately. However, both have been found related,
whereby frequent users of digital technologies, tend to take up more advantages, but
subsequently also greater risks, and vice versa (Livingstone & Helsper, 2009). As a result,
parental attempts to minimise the chance of encountering online risks by regulating a child’s
internet usage are likely to reduce the opportunities as well (Livingstone & Helsper, 2009).

Furthermore, Hood and colleagues (2021) pointed out that children’s use of digital
technologies is associated with conflicts and unease within families, potentially having
consequences for their attachment. Developing a secure parent-child connection is crucial as it
has implications for the child’s development in various domains (Hood et al., 2021). As
suggested by Livingstone and Byrne (2018), with the increasing age of children, their
relationship with their parents changes. While early adolescents are less dependent on their
parents, and seek more independence, they require modifying their parenting practices.
Moreover, in the context of digital parenting, adolescents need a different approach compared
to younger children, who have more difficulties estimating a potential online risk. Parents

adopt different parenting styles, which have varying impacts on their child’s development
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(Livingstone & Byrne, 2018). Consequently, tailored parenting styles, considering children’s
different developmental stages, are crucial to mitigate family conflict and unease.

Research by Livingstone and colleagues (2015) underlined the need for support,
specifically for parents having less experience with digital technologies. Accordingly, they
propose to emphasise the importance of guidance in communication methods for shared
digital activities and values, and how parents can address related problems with their children.
Revealing the lack of support provided by schools and nurseries in guiding parental
mediation, it draws attention to the necessity for online parenting support (Livingstone et al.,
2015). The importance of digital parenting is highlighted by the complexity of these
challenges.

Importance of Online Parenting Support

Online parenting communities have great potential to offer support in assisting parents
navigate the challenges of digital parenting (Nieuwboer et al., 2013). They argue that these
communities can foster a sense of community among parents while also addressing
information gaps by sharing knowledge. In addition, their research investigating the impact of
online parenting support has shown a positive effect by providing peer and professional
support. Parents can share their experiences, post questions, help each other, or simply gather
information in an “accessible, anonymous, cost-effective, and convenient” way (Nieuwboer et
al., 2013, p. 525). Research by Zhao and Basnyat (2018) resulted in insights into the impact of
online support for single mothers in terms of reducing feelings of loneliness and anxiety by
fostering a sense of community as well as improving mothers’ self-confidence in their
competencies. Online resources provide diverse possibilities for parents to access support,
share experiences and enhance parental well-being.

Different online resources that are available include professional and peer-to-peer
support. Websites, such as Mediaopvoeding.nl, offer services where parents’ media-related
questions are answered by psychologists or experts in parental guidance (Mascheroni et al.,
2018). Peer-to-peer support is provided through, for example, online discussion forums or
groups (Nieuwboer et al., 2013). Furthermore, as stated by Lupton and colleagues (2016),
websites focused on parenting have been long-established sources of support, providing
information and possibilities to interact with others. Moreover, the development of blogs,
social media, and parenting apps has increased, proving useful for gaining insights into
parenting, sharing experiences, and communicating with others (Lupton et al., 2016).

A common pattern found in previous research is considering the concept of peer

support. The purpose of peer support received online includes receiving and providing
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information by sharing own experiences (Winter, 2017). Peer support refers to the informal
and volunteer-based social and emotional help given by others, characterised by mutual
understanding of other parents due to shared experiences (Niela-Vilén et al., 2014). In today’s
digital age, there are various opportunities through which the internet facilitates peer support
by using online interaction. As further argued by Niela-Vilén and colleagues (2014), by
offering a sense of belonging to a community, online peer support conveyed valuable
information and emotional reassurance for mothers. Having the opportunity to reach up-to-
date knowledge shared by peers, was valued by parents. Moreover, particularly mothers could
engage in a process of giving meaning to their experiences through interacting with others
online (Boursier et al., 2018). Previous research by Boursier and colleagues (2018), has
shown the impact of online communities to provide needed social support to parents in
different ways, for example, by creating online groups based on mutual interests such as
sharing parental experiences.

Today’s ever-growing use and access to digital technologies present parents with the
task of responsibly guiding their children (Fidan & Seferoglu, 2020). Due to the heightened
competence levels of children compared to parents, there is a risk of losing control of digital
activities that children engage in. In turn, there is a need for support that provides parental
guidance on how to navigate their children in the digital age (Fidan & Seferoglu, 2020).

The Present Study

There is some understanding that parents use online communities and resources to
seek support related to dominating issues involving pregnancy-, birth- or health-related
information (Boursier et al., 2018; Dennen et al., 2021; Frey et al., 2022; Nieuwboer et al.,
2013; Plantin & Daneback, 2009). While research shows insights into these topics of parental
interest, there is limited information about how parents use online communities to navigate
their children’s use of digital technologies. This contributes to a considerable lack of research
on understanding parents within the context of their digital parenting experiences. As digital
technologies continuously change, subsequent parental challenges and concerns need to be
understood and addressed. Therefore, this research aims to fill the gap by analysing online
communities, namely Facebook parenting groups, to facilitate an understanding of the ways
parents participate in these communities to seek support and exchange experiences. Hence,
the goal of this paper is to answer the following research question: How do parents use online

communities such as Facebook to navigate digital parenting with their children?
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Methodology

Procedure

Another researcher — who is also interested in the topic of digital parenting — collected
data from different private and public Turkish Facebook parenting groups. In October 2023,
posts were collected that have been posted between 2021 and 2023. All data was originally in
Turkish and translated into English using Google Translate, followed by a native Turkish-
speaking researcher reviewing the translations to ensure accuracy. Initially, the keywords
parents, parenting, adolescent, parent support, mothers and fathers were used to identify
suitable groups for this research. The researcher collecting the data found 14 groups that met
the criteria, including both private and public groups. Ultimately, six groups were included,
and their posts were retrieved. Reasons for exclusion of groups involved the lack of relevant
posts and not given permission, while the latter only applied to private groups. Additionally,
ten parenting groups were excluded as they were considered out of scope. Keywords used
within the groups to find relevant posts included internet, addict, phone/mobile, tablet, social
media, screen, and game/gaming. Using these keywords, in total 28 posts — posted between
2021 and 2023 — were collected. If present, comments to the selected posts were retrieved as
well, if they were primary responses directed to the post owner. To have a comprehensive
overview of the data, it was compiled into an Excel file with columns comprising the
Facebook group name, group ID, matched keyword, post, year of posting, number of

reactions to the post, number of total comments, and selected responses.

Reflexivity Statement

To improve the credibility and transparency of this research, I critically reflected on
my role as a researcher and my beliefs that might have impacted the study’s findings.
Shufutinsky (2020) highlighted the importance of transparency in research procedures and the
need for reflection on the impact of one’s assumptions on the study content. As [ am a
researcher without children, I do not identify as part of the target group. This position has
shaped my perspective on the challenges and opportunities faced by parents. Initially, I
focused on the challenges experienced by parents, and reflection helped me recognise the
importance of balancing this focus with insights into opportunities. This could have
influenced the representation of the data with an emphasis on the negative experiences. As
qualitative research has the potential to be biased in the way the research is conducted, I
remained mindful of these biases, such as the initial focus on challenges, to facilitate a rich

and meaningful analysis of the data (Erhard et al., 2021). I chose reflexive thematic analysis
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to comprehend and display the richness of the data, allowing for an in-depth exploration and

interpretation of themes.

Data analysis

The data, particularly the Facebook posts, was analysed using reflexive thematic
analysis as outlined by Braun and Clarke (2006). This method, suitable for qualitative
research due to its flexibility, is used “for identifying, analysing and reporting patterns
(themes) within data”(p.79), offering a detailed description (Braun & Clarke, 2006). The
collected data was initially in an Excel file, and for the analysis, only the column containing
the posts was considered. Columns involving responses, keyword(s), date, or number of
reactions were excluded based on the research objective, which relates to understanding
themes and patterns within the posts. During preprocessing, posts which seemed incomplete,
such as missing parts of a sentence, were excluded (e.g., posts number 23, 24 and part of 12).
For data analysis, the posts were transferred to the coding software Atlas.ti.

Following Braun and Clarke’s (2006) suggested steps, the thematic analysis started
with familiarising with the posts collected from the Facebook groups. By repeated reading,
some meaningful patterns stood out, for instance, associated with seeking advice or the
negative impact of digital technologies. Once familiar with the data, an initial list of codes
was created which were then organised into potential themes. Given the co-occurrence of
different topics within one unit, multiple layers of codes were identified and organised into
multiple themes. This approach captured the richness of the Facebook posts, acknowledging
the relevance of different aspects within an excerpt of the data about the research question.

To gain more insight into the relationship between themes and codes, a thematic map
was created. The initial themes were reviewed, checked whether these were sufficiently
supported by the data and refined as necessary. Throughout the review process, main and sub-
themes were generated. The flexibility of thematic analysis was considered, incorporating
suggestions of Braun and Clarke (2022), by conceptualising themes and sub-themes as
interpretative stories, referring to the core meaning, rather than summaries (Braun & Clarke,
2022). This was done by writing down all codes into a table and searching for potential
themes by marking connecting codes with the same colour. Once this initial categorization,
the themes were visualised in a thematic map with the subsequent codes, attempting to
generate an interpretative theme name rather than a summary of all codes included. Each
theme was then analysed by describing its meaning and providing an example based on the

data.
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Results

10

The concepts discussed within the analysed posts of Facebook parenting groups

helped to identify three main themes. The first theme, (1) Parental Mediation, encompassed

three sub-themes: (a) Co-Creation of Parental Knowledge, (b) Digital Boundary Crafting and

(c) Parental Interaction and Nurturing Trust. The second theme, (2) Digital Impact and

Awareness, included the sub-themes (d) Parenthood in the Digital Landscape, (€) Digital

Duality: Challenges and Achievements and (f) Beyond Screens: External Influences Shaping

Digital Media Use. Finally, the third theme, (3) Integrated Digital Parenting: Safety, Cultural

Alignment and Supportive Bonds, consisted of the following three sub-themes: (g) Digital

Guardianship: Understanding and Mitigating Risks, (h) Cultural Navigation in the Digital

Age and (i) Virtual Gratitude Exchanges: Fostering Supportive Bonds. For an overview, see

Figure 1.
Figure 1

Overview of the Main Themes, Sub-themes, and Codes

Navigating Parenting in the Digital Age

Parental Mediation

Co-creation of parental
knowledge
Seeking advice
Seeking advice on parental
mediation
Received advice of experts

Digital houndary crafting
Attempt to regulate internet use

Child's response to digital

technology restriction
Impact of digital technology
Parent’s type of parental mediation

Attempt to reduce digital

technologies” impact

Parental interaction and
nurturing trust

Advice on parental mediation
Advice/suggestions
Attempt to regulate internet use
Creating a trusting environment
Dealing with addictive digital
behaviour
Engaging child in non-online
activities
Seeking advice on professional
support

Digital Impact and
Awareness

Parenthood in the digital
landscape

Parental helplessness and concern
Addictive behaviour
Feelings of parents
Feelings of parental inadequacy
Impact of digital technology

Digital duality: challenges
and achievements
Impact of digital technology
Negative digital impact
Parental helplessness and concern
Screen time
Problematic use of digital technology
Regulating use of digital media
Disobeying rules set for digital
technology usage
Addictive behaviour

Beyond screens: external
influences shaping digital
media use
Addictive behaviour
Impact of COVID 19
Lack of knowledge of older
generation
Online safety awareness

Integrated Digital Parenting:
Safety, Cultural Alignment and
Supportive Interactions

Digital guardianship:
understanding and
mitigating risks
Potential risks of digital technology
Online safety awareness

Virtual gratitude
exchanges: fostering
supportive bhonds
Cultural values
Imapct of digital technology

Cultural navigation in the
digital age

Showing gratitude for online support
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Parental Mediation
Co-Creation of Parental Knowledge

This theme identified parents’ active engagement in seeking and sharing advice within
Facebook parenting groups. Parents asked for advice directly by asking how to act, for
example, as illustrated by the parents writing “I wanted to consult you, dear mothers, to see if
there is anyone who is in this situation and has found a solution* (group: DEA, ID: al), ,,Have
you ever experienced something like this? [...] Do you think I should turn off the internet and
resist?* (group: DEA, ID: a27) or “I wanted to exchange ideas with mothers who have
experience on this subject. How can we act to ensure the safety of our children without
damaging our relationship with them?” (group: DEA, ID: a24). Others asked for
recommendations for professionals, supported by a parent asking “Is there a psychologist on
the European side of Istanbul that you can recommend that can really help?* (group: DEA,
ID: a8).
Digital Boundary Crafting

While guiding their children in today’s digital age, parents described their efforts to
create and negotiate boundaries and restrict their children’s digital technology usage. They
shared challenges in regulating internet use and experiences of resistance from their children,
explained by a parent sharing the reaction of their daughter “If we turn off her internet, she
gets angry with us and says she won't do any homework.* (group: DEA, ID: a27). Another
child’s response was mentioned by a parent writing “(...) turn[ing] off the internet (...) gives
an incredible response. For example, she said, "Whoever takes my phone is my enemy”. For
example, when her internet is shut down, she becomes aggressive and takes ours and hides
them.” (group: DEA, ID: a4).
Parental Interaction and Nurturing Trust

This theme points out the multifaceted role of parents in guiding and supporting their
children’s online experiences. Parents shared their suggestions, not directly referring to their
own experiences, such as “Create an environment where they can tell you everything (...).
Make them trust you.” (group: ABO, ID: g3) or ”Let's make our home, our relationships and
our communication enjoyable. Let's have him share his life with us. I say let's get involved in
his life.” (group: ABO, ID: g2).

Suggestions made emphasised the creation of an environment marked by trust,
engaging in, and offering non-digital, family-involving activities, fostering communication
within the parent-child relationship. Mentioned examples of non-digital activities, through

which trust is nurtured, involved “play dough and pictures and similar things and move”
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(group: AA, ID: b2) or, as stated by another parent about their son “includ[ing] him in
household chores, we chat, we go out, I try to do handicrafts such as painting* (group: WC,
ID: 13).

Digital Impact and Awareness

Parents’ Emotional Experiences

Parents expressed emotions of helplessness, concern, and inadequacy regarding
navigating their children’s online experiences. A few parents shared feelings of inadequacy,
illustrated by, for example, “I guess I'm a bad mother” (group: DEA, ID: al4) or another
sharing “We made a lot of effort, but unfortunately we were not successful.” (group: DEA,
ID: a33). Parental helplessness and concern were expressed in different ways: “I don't know,
but I feel so helpless right now. It's like I'm a tiny ant trying to fight a giant monster. I miss
my daughter* (group: DEA, ID: a2).; “I'm very worried because she spends almost all day in
bed with her phone“(group: DEA, ID: a2) and other efforts made without success, described
by “I explain the harms, I even find research on these issues and send it to her, but it is of no
use.” (group: DEA, ID: a2). As demonstrated in these shared experiences, these emotions
were expressed through statements of emotional struggle, ineffective effort, and ongoing
worry about their children’s digital behaviours.

Digital Duality: Challenges and Achievements

Within this theme parents discussed the dual aspect of digital technologies, addressing
both positive and negative aspects. These included difficulties in regulating screen time,
shared by a parent whose daughter was watching phone games and videos until she was
“fall[ing] asleep watching it at night and could not sleep otherwise” (group: AA, ID: b2).
Another shared the great amount of digital technology usage by writing about their son “He is
on the computer 24/7 and does not accept any suggestions/recommendations” (group: DEA,
ID: all). Parents also mentioned challenges related to children disobeying set rules for digital
media usage. Examples, occasionally linked with a request for advice, illustrated by a parent,
involved that they “set the rules when we first gave it [smartphone] to her, but she did not
follow it“ (group: DEA, ID: a4).

Furthermore, parents wrote about managing the influence of digital technologies on
children’s social and academic development. Particularly, the negative, harmful consequences
of digital technologies were discussed by parents, illustrated by stating “Game addiction has
become our nightmare. (...) it causes my son's family communication to deteriorate. It has

taken precedence over his academic and all life responsibilities (...)” (group: DEA, ID: a33).
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Another negative consequence shared by a parent of a six-year-old daughter referred to
anxiety-producing feelings after using digital media:

“(...) she has been watching a lot of phone games and videos (...). Once she downloaded a
game called Devil Baby and then she said she was afraid of it and I immediately deleted it
(...) her fears have passed a little bit, but she still says that she is dreaming and looks at
spaces. Not as much as the first day. It's been 4-5 days since this started.” (group: AA, ID:
b2).

On the other hand, one parent wrote about how her son ”learns the subjects he is
curious about very well. For example, he learned illustrator on the computer and made a lot of
pictures and opened an exhibition at school. Now coding and animation is being worked on in
a program called Scratch (...)” (group: WC, ID: f3). Considering that this perspective was
only reported once, it nonetheless captured the diverse impacts of technology on children’s
creativity and learning.

Beyond Screens: External Influences Shaping Digital Media Usage

Parents mentioned external factors, such as broader societal and environmental factors,
shaping parent’s approaches to digital media usage. They illustrated the impact of the
coronavirus pandemic on their children’s activities online, expressed by a parent explaining
about their son that “He got addicted to games during the pandemic period” (group: DEA, ID:
a29) and another noted that children began spending more time online once distance
education started due to the lockdown.

Societal and cultural aspects can shape technological adoption and use, which in turn,
influences different generations. A parent shared “Today is the internet age and it is foreign to
most of our generation.” (group: ABO, ID: gl), reflecting an awareness of the differing
impact of the change through the digital age on generations. The rapid digital development

external to individuals impacts a generational knowledge gap regarding digital competencies.
Integrated Digital Parenting: Safety, Cultural Alignment and Supportive Interactions

Digital Guardianship: Understanding and Mitigating Risks

This theme covered aspects regarding online safety awareness, focusing on parents
discussing the need to be aware of online risks to protect their children accordingly. For
example, one parent shared their experiences: “(...) just some of the findings in question that
many cartoons designed for children's world make them rebellious, dissatisfied, even make
them dependent on themselves and hinder the development of their abilities.” (group: ABO,

ID: g0). This reflects parental concerns about the impact of online risks.
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Cultural Navigation in the Digital Age

Content discussed within this theme highlighted the importance of considering cultural
sensitivity by integrating cultural values into the digital environment. A parent suggested
creating content “that suits our beliefs, traditions and cultural values* (group: ABO, ID: g0),
pointing out the reflective process of incorporating cultural aspects and traditions into the

digital world.

Virtual Gratitude Exchanges: Fostering Supportive Bonds

By capturing the expression of gratitude for receiving online support within the
parenting community, this theme involved appreciation shared by parents. This is illustrated
by, for example, a parent writing “I would like to say that I am glad that this group exists, |
am glad that you all exist, because you are truly a solution (...)” (group: DEA, ID: al2). By
showing appreciation for each other online, supportive interactions are facilitated, creating a

unique sense of community.

Discussion

This research aimed to facilitate an understanding of the ways parents participate in
online communities to seek support and share their digital parenting experiences. By doing so,
it contributed to filling the research gap of limited information on how parents utilize online
communities, such as Facebook parenting groups, to guide their children’s usage of digital
technologies. Researching and comprehending digital parenting in today’s changing digital
age is crucial because it encompasses supporting children to make the most of digital media
while also protecting them from online dangers (Fidan & Seferoglu, 2020).

The evolving digital landscape, considering increased accessibility to digital
technologies, emphasizes both opportunities and challenges through digital technologies in
family dynamics and parenting practices. To understand parents’ digital parenting
experiences, Facebook posts collected from Facebook parenting groups were analysed using
thematic analysis.

By exploring the content shared by parents in these parenting groups, the analysis
revealed different functions of online parenting communities. One key function that emerged
was that parents actively engaged on Facebook and emphasize collaboration with other
parents facing similar experiences. It reveals the joint effort of navigating parental challenges,
exchanging experiences, and providing general advice and solutions while highlighting the
importance of communication and connection among parents. Parents obtain parenting
information and social support through Facebook parenting groups, which is in line with

previous research showing that social media is a source for providing these aspects (Hooper et
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al., 2022). Included Facebook groups represent the role of online parenting communities by
fostering supportive connections among parents. This finding was supported by parents’
expressions of gratitude, nurturing a community of reciprocal support and virtual bonds
among others. Findings by Sjoberg and Lindgren (2017) support this by highlighting the
purpose of Facebook parenting groups to provide a social network for parents.

Furthermore, these findings represent a creation of collaborative knowledge by sharing
experiences and solution-oriented approaches which help parents manage digital parenting
challenges. This finding is consistent with prior research by Dennen and colleagues (2021),
who emphasize that parents can learn from each other through social media platforms by, for
instance, sharing their experiences and knowledge.

In addition, the results of the current study are in alignment with previous research that
also highlights digital parenting issues such as screen time (Bartau-Rojas et al., 2018;
Livingstone et al, 2018). While the current study recognizes the opportunities and negative
impacts of digital technologies, the results demonstrate a focus on challenges, such as
excessive screen time and disobedience of rules set for digital media. Parents perceive
difficulties in finding a balance between setting boundaries while maintaining a good parent-
child relationship. This could further represent a need for advice in managing these parental
challenges.

Parental approaches shared by parents emphasized different strategies to navigate and
mediate their children’s use of digital technologies. Previous studies about the adoption of
digital parenting approaches, highlighted restrictive and enabling mediation, as primarily
utilized styles (Fidan & Seferoglu, 2020; Livingstone & Byrne, 2018). In line with this,
parents particularly shared experiences about using restrictive mediation, marked by setting
rules and boundaries, such as parents who restrict their children’s access to the internet.

Another finding represents the role of Facebook online communities as a space where
parent’s feelings of helplessness, concern, and inadequacy can be expressed. Navigating their
children through the digital world seems to be experienced as a challenge. It points out the
emotional resilience and vulnerability faced by parents while managing their children’s
experiences online. These results align with previous studies showing that parents share
similar emotions online, and seek help. It highlights the significance of using online
communities, such as Facebook parenting groups, to share and seek emotional support
(Ibrahim et al., 2024). Moreover, previous research supported that parents deal with feelings

of insecurity about how to guide their children (Bartau-Rojas et al., 2018). Hence, online
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parenting communities, such as those on Facebook, offer a virtual supportive environment for

parents to connect with others facing similar challenges.

Strengths and Limitations

Alongside these findings, it is important to highlight the strengths of this research. As
the collected data, namely the Facebook posts, were posted between the years 2021 and 2023,
it can be argued that these are recent experiences of parents. While considering the increasing
development of digital technologies, parents’ digital parenting experiences can change.
Therefore, this research’s strength lies in providing up-to-date information on how Facebook
parenting groups are used by parents to navigate their children’s internet use.

Moreover, choosing a qualitative approach, particularly thematic analysis, can be
considered another strength. Thematic analysis is a flexible and valuable method, allowing the
researcher to gain an in-depth understanding of the Facebook posts. Through the methods’
ability to be adaptable, it enables the exploration of complex, meaningful patterns and themes
within the data (Braun & Clarke, 2006).

This research’s results need to be considered in light of some limitations. The
translation process of the collected data can be considered a potential source of bias.
Decisions made about the translation procedure unavoidably influence the research process
and its conclusions (Abfalter et al., 2020). Considering that translations are never objective, as
stated by Erhard and colleagues (2021). Translating the original data from Turkish into
English was done as objectively as possible by considering challenges that can arise and
reflecting on these. Throughout the translation, one difficulty of Google Translate was the
distinction between "he’ and ’she’, subsequently, leading to the possible loss of specific
nuances. Hence, one of the most crucial aspects to keep in mind is that there will always be a
bias and limitation due to the translation process. Different translation applications might
interpret the same data differently. To prevent that, a native Turkish-speaking researcher was
involved to review whether the translated version displays the meaning of the data.

Another limitation is the subjectivity given the lack of interrater reliability, which,
according to Gisev and colleagues (2013), refers to the level of agreement between different
coders when assessing the same data independently. It measures the consistency of their
evaluation, and in turn, improves the credibility and validity of the data and the findings
(Gisev et al., 2013). Although taking the advances of interrater reliability into account, the
decision was made to not involve another researcher’s assessment of the content of the

Facebook posts. Therefore, there might be a bias. By reflecting on the subjectivity of the
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codes and subsequent generation of themes, used, possible biases were addressed. After

creating the initial list of codes, these were reviewed and adjusted subsequently.

Implications

These findings imply that parents use online parenting communities, such as Facebook
parenting groups, to seek support for their digital parenting experiences. By considering the
great potential of online communities, strengthening parental support networks can create a
place where sharing experiences, seeking advice, and accessing resources — involving
professional guidance — is possible. Furthermore, future research should address parents’
feelings of helplessness and inadequacy by reflecting on the development of educational
online interventions for them. In turn, these could minimise the digital knowledge gap
between generations which is applicable to some parents through the increased development
of digital technologies. Moreover, making aware of the positive, beneficial impact digital
technologies can have on children, parents and family dynamics could consequently shift the
focus away from challenges, facilitating a balanced view of digital parenting.

Future research is necessary to gain insights into the experiences of parents of children
of different ages. It must be investigated what other aspects, such as different cultures, play a
role in digital parenting and how these can be addressed. The function of online communities
and consequently, how these are used, might change depending on the child’s age. Lastly, the
research could inform stakeholders, parents, educational institutions, policymakers, and

everyone involved to develop interventions.

Conclusion

To conclude, these findings provide valuable insights into the function of Facebook
parenting groups. It highlights the purpose of online communities to function as a virtual
community for parents, where they can seek advice and share their digital parenting
experiences, while acquiring knowledge and receiving peer support. By taking into account
the offered possibilities and functions of online parenting communities, future research should
explore this topic further to gain more insights into parents’ experiences and needs. Hence,
these insights can inform everyone involved in digital parenting and improve parents’

perceptions of received online support.



NAVIGATING DIGITAL PARENTING 18

References

Abfalter, D., Mueller-Seeger, J., & Raich, M. (2020). Translation decisions in qualitative
research: a systematic framework. International Journal of Social Research
Methodology, 24(4), 469-486. https://doi.org/10.1080/13645579.2020.1805549

Bartau-Rojas, I., Aierbe-Barandiaran, A., & Oregui-Gonzélez, E. (2018). Parental mediation
of the Internet use of Primary students: beliefs, strategies and difficulties. Comunicar
Digital/Comunicar, 26(54), 71-79. https://doi.org/10.3916/c54-2018-07

Benedetto, L., & Ingrassia, M. (2021). Digital Parenting: Raising and protecting children in
media world. In IntechOpen eBooks. https://doi.org/10.5772/intechopen.92579

Boursier, V., Manna, V., Gioia, F., Coppola, F., & Venosa, N. (2018). Cyber-Moms facing
motherhood. In Advances in healthcare information systems and administration book
series (pp. 29-58). https://doi.org/10.4018/978-1-5225-3716-8.ch002

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research
in Psychology, 3(2), 77-101. https://doi.org/10.1191/1478088706qp0630a

Braun, V., & Clarke, V. (2022). Toward good practice in thematic analysis: Avoiding
common problems and be(com)ing a knowing researcher. International Journal of
Transgender Health, 24(1), 1-6. https://doi.org/10.1080/26895269.2022.2129597

Dennen, V., Jung, D., Cargill, C., & Hedquist, A. (2021). Parents, Social Media, and Online
Support: A Systematic Review of the literature. Proceedings 14th International
Conference on ICT, Society and Human Beings (ICT 2021), the 18th International
Conference Web Based Communities and Social Media (WBC 2021).
https://doi.org/10.33965/wbc2021 2021061013

Erhard, F., Jukschat, N., & Sammet, K. (2021). Lost in translation? Openness, reflexivity and
pragmatism as guiding principles for Cross-Language qualitative research. DOAJ
(DOAJ: Directory of Open Access Journals). https://doi.org/10.17169/fgs-22.3.3722

Fidan, A., & Seferoglu, S. S. (2020). Digital Parenting in the Online Environments: A review
of Problems and suggestions. Bartin Universitesi Egitim Fakiiltesi Dergisi, 9(2), 352—
372. https://doi.org/10.14686/buefad.664141

Frey, E., Bonfiglioli, C., Brunner, M., & Frawley, J. (2022). Parents’ use of social media as a
health information source for their children: A scoping review. Academic Pediatrics,
22(4), 526-539. https://doi.org/10.1016/j.acap.2021.12.006

Gisev, N., Bell, J. S., & Chen, T. F. (2013). Interrater agreement and interrater reliability: Key

concepts, approaches, and applications. Research in Social & Administrative


https://doi.org/10.1191/1478088706qp063oa

NAVIGATING DIGITAL PARENTING 19

Pharmacy/Research in Social and Administrative Pharmacy, 9(3), 330-338.
https://doi.org/10.1016/j.sapharm.2012.04.004

Gdr, D., & Turel, Y. K. (2022). Parenting in the digital age: Attitudes, controls and limitations
regarding children’s use of ICT. Computers & Education, 183, 104504.
https://doi.org/10.1016/j.compedu.2022.104504

Haleem, A., Javaid, M., Qadri, M. A., & Suman, R. (2022). Understanding the role of digital
technologies in education: A review. Sustainable Operations and Computers, 3, 275—
285. https://doi.org/10.1016/j.susoc.2022.05.004

Hood, R., Zabatiero, J., Zubrick, S. R., Silva, D., & Straker, L. (2021). The association of
mobile touch screen device use with parent-child attachment: a systematic review.
Ergonomics, 64(12), 1606-1622. https://doi.org/10.1080/00140139.2021.1948617

Hooper, A., Schweiker, C., & Kerch, C. (2022). Social support in a parenting Facebook group
during the COVID-19 pandemic. Family Relations, 72(2), 530-546.
https://doi.org/10.1111/fare.12804

Ibrahim, S., Ang, J. R. X., Petsolari, M., Michelson, R., Dong, Y., Theofanopoulou, N., Van
Kleek, M., Davis, K., & Slovék, P. (2024). Understanding Online Parental Help-
Seeking and Help-Giving in Early Childhood: The design challenges of supporting
complex parenting questions. Proceedings of the ACM on Human-computer
Interaction, 8(CSCW1), 1-36. https://doi.org/10.1145/3653690

Livingstone, S., & Helsper, E. (2009). Balancing opportunities and risks in teenagers’ use of
the internet: the role of online skills and internet self-efficacy. New Media & Society,
12(2), 309-329. https://doi.org/10.1177/1461444809342697

Livingstone, S., Mascheroni, G., Dreier, M., Chaudron, S., & Lagae, K. (2015). How parents
of young children manage digital devices at home: the role of income, education and
parental style. LSE, 1-25. https://eprints.lse.ac.uk/63378/

Livingstone, S., & Byrne, J. (2018). Parenting in the Digital Age. The Challenges of Parental
Responsibility in Comparative Perspective. In G. Mascheroni, C. Ponte, & A. Jorge
(Eds.), Digital Parenting. The Challenges for Families in the Digital Age (pp. 19-30).
Nordicom.

Livingstone, S., Blum-Ross, A., Pavlick, J., & Olafsson, K. (2018, February 6). In the digital
home, how do parents support their children and who supports them? The London
School of Economics and Political Science. Retrieved May 13, 2024, from
https://eprints.Ise.ac.uk/87952/



NAVIGATING DIGITAL PARENTING 20

Lupton, D., Pedersen, S., & Thomas, G. (2016). Parenting and digital media: From the early
web to contemporary digital society. Sociology Compass, 10(8), 730-743.
https://doi.org/10.1111/s0c4.12398

Mascheroni, G., Ponte, C., & Jorge, A. (2018). Digital parenting: The Challenges for
Families in the Digital Age. The International Clearinghouse on Children, Youth and
Media.

Modecki, K. L., Goldberg, R., Wisniewski, P., & Orben, A. (2022). What is digital Parenting?
A systematic review of past measurement and blueprint for the future. Perspectives on
Psychological Science, 17(6), 1673-1691.
https://doi.org/10.1177/17456916211072458

Niela-Vilén, H., Axelin, A., Salanterd, S., & Melender, H. (2014). Internet-based peer support
for parents: A systematic integrative review. International Journal of Nursing Studies,
51(11), 1524-1537. https://doi.org/10.1016/j.ijnurstu.2014.06.009

Nieuwboer, C., Fukkink, R., & Hermanns, J. (2013). Peer and Professional Parenting support
on the Internet: A Systematic review. Cyberpsychology, Behavior, and Social
Networking, 16(7), 518-528. https://doi.org/10.1089/cyber.2012.0547

Plantin, L., & Daneback, K. (2009). Parenthood, information and support on the internet. A
literature review of research on parents and professionals online. BMC Family
Practice, 10(1). https://doi.org/10.1186/1471-2296-10-34

Shufutinsky, A. (2020). Employing use of self for transparency, rigor, trustworthiness, and
credibility in qualitative organizational research methods. Organization Development
Review, 52(1), 50-58.

Sjoberg, M., & Lindgren, S. (2017). Challenging the roles of “Skilled” professionals and
“Risky” young mothers: peer support, expertise, and relational patterns in Facebook
groups. Journal of Technology in Human Services, 35(3), 247-270.
https://doi.org/10.1080/15228835.2017.1367350

Winter, J. (2017). Parenting ldentities, Practices and Social Support in Popular Parenting
Websites: A Narrative Approach [PhD, University College London].
https://discovery.ucl.ac.uk/id/eprint/1553153/1/Winter_Joe_Winter_PhDthesis_final19
0417.pdf _.pdf

Zhao, X., & Basnyat, 1. (2018). Online social support for “Dangin Mama”: A case study of
parenting discussion forum for unwed single mothers in China. Computers in Human
Behavior, 80, 12-21. https://doi.org/10.1016/j.chb.2017.10.045



