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CHANGING STRESS MINDSETS 

 

Abstract 

Stress mindset describes people’s believe about stress, which may be either that stress has 

positive consequences, called a stress-is-enhancing (SIE) mindset, or that stress has negative 

consequences, called a stress-is-debilitating (SID) mindset.. The purpose of this study was to 

examine whether stress mindsets can be changed as well as to investigate the influence of 

self-esteem on the relationship between stress mindset and well-being. It was hypothesized 

that stress mindsets can be changed. Further, it was hypothesized that a SIE mindset is related 

to increased well-being, which is mediated by self-esteem, while a SID mindset is related to 

lower well-being mediated through self-esteem. Respondents were randomly assigned to one 

of three condition groups: SIE, SID or control. In the timespan of about one week, 

participants (N = 75) filled in a pre- and a post-test online survey and the SIE and SID 

condition watched three short video clips with either positive or negative factual information 

about stress. The control group received filler questions instead of the videos. Apart from 

questions concerning the demographic data, respondents answered questionnaires regarding 

their stress mindset, well-being and self-esteem levels. After the video manipulation 

participants in the SIE condition developed more of a SIE mindset compared to the SID and 

control condition. This indicates that the intervention was effective in the SIE condition in 

changing the mindset about stress. In contrast to expectations, the results showed no 

significant effect of both a SIE and a SID mindset on well-being that was mediated by self-

esteem. A significant effect of changes in self-esteem on changes in well-being has been 

found in the SID but not in the SIE condition. Future research should focus on examining if 

the stress mindset moderates the relationship between changes in self-esteem and changes in 

well-being.  

Keywords:  stress, mindset, well-being, self-esteem 
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Introduction 

A large body of research has pointed out the negative aspects of stress, and hence 

explained approaches to decrease or cope with stress. As a result, most approaches aim at 

preventing and lowering stress, ignoring the fact that some people may not be in a position to 

decrease the degree of stress they encounter in their daily lives, which may lead to more stress 

subsequently (Crum, Salovey, & Achor, 2013). Nevertheless, even though stress has 

originally been regarded negatively, current studies on stress have illuminated the positive 

impact and assets of stress (e.g. Crum, et al., 2013; Crum, Akinola, Martin, & Fath, 2017).   

Even though stress has been defined in various ways (e.g. Lazarus & Folkman, 1984), 

stress can largely be regarded as the experience of encountering or anticipating challenges 

within one’s target-oriented attempts (Caver & Connor-Smith, 2010). According to an 

evolutionary perspective, the stress response reinforces mental and physiological efficiency to 

deal with approaching demands and allow survival (Sapolsky, 1996). When a person is facing 

a challenge, physiological excitation is increased and focus is sharpened to cope with the 

particular demand (Crum et al. 2013). In their research on defensive pessimism, Norem and 

Cantor (1986) indicate that people can successfully utilize stress as motivation for 

anticipatory solution finding by contemplating and preparing for all thinkable situations. 

However, this proactive approach can go wrong, triggering anxiety and concern, but with a 

particular stress mindset, the stress response can be directed effectively and profitable, placing 

body and brain in an ideal state for performance (Crum et al. 2013). 

Stress Mindset 

The mindset about stress has been shown improve one’s stress response. Dweck 

(2008) defines mindset as the cognitive structure that selectively encodes and arranges 

information, consequently organising people to an individual way of experience and 

comprehension, leading to according reactions. Increasing scientific evidence indicates that 

mindset is not merely related to outcomes in areas of intelligence (Dweck, 2008) and aging 

(Levy & Myers, 2004), but also forms the stress response (Crum et al., 2013).  

Stress mindset is the conviction that stress has either enhancing, indicated as “stress-

is-enhancing mindset” (SIE), or debilitating effects, indicated as “stress-is-debilitating 

mindset” (SID), for numerous stress-related outcomes, such as efficiency, performance, self-

esteem and well-being (Crum et al., 2013; Crum et al., 2017). The work from Crum et al. 

(2013) measuring stress mindset, as well as stress levels, assessments of stress and different 

coping strategies, points out that stress mindset is related to life satisfaction and perceived 

well-being. Their study also indicates that persons with a SIE mindset display more adjustable 
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physiological reactions and more approach-directed behaviours when encountering stress. 

Particularly, respondents with a SIE mindset exhibited moderate cortisol responsiveness and 

were more open for feedback that those who reported having a SID mindset when confronted 

with a severely demanding situation. In addition to that, Crum et al. (2013) proved that video 

interventions can have an effect on performance and well-being, as participants presented 

with the enhancing effects of stress established a SIE mindset and also stated increased work 

productivity and improved states of health. 

The findings from Crum et al. (2013) suggest that individuals can be influenced with 

an intervention to accept a SIE mindset. Consistent with research indicating that mindsets can 

be altered relatively easy just by exposing people to diverse information (e.g. Blackwell, 

Trzesniewski, & Dweck, 2007; Dweck, 2008; Paunesku et al., 2015; Tamir, John, Srivastava, 

& Gross, 2007; Walton, 2014), stress mindsets can be transformed by letting persons watch a 

series of three videos of approximately three minutes length respectively, familiarizing them 

to either the debilitating or enhancing consequences of stress (Crum et al., 2013). The impacts 

of video interventions on stress mindset are in line with studies more generally emphasizing 

the long-term effects of interventions by means of videos or articles to change mindset in 

other areas such as aging (Levy & Myers, 2004), intelligence (Blackwell et al., 2007), 

emotion regulation (Tamir et al., 2007) and belongingness (Walton, 2014). 

Changing Stress mindsets have been associated with positive outcomes and can be 

changed, which might suggest that changing the mindset about stress could have desirable 

outcomes in relation to well-being. Well-being describes the satisfaction with one’s own life 

in the sense of functioning as well as feeling well (Huppert & Cooper, 2014). Crum et al. 

(2013) found that a SIE mindset was associated with better health, whereas a SID mindset 

was associated with more health problems. Moreover, the findings by Levy and Myers (2004) 

suggest that compared to people with a SID mindset, people with a SIE mindset live longer 

and are more often involved in activities that are beneficial for their well-being, such as, 

exercising, eating healthy and regular medical consultations (Levy & Myers, 2004; Levy, 

Slade, Kunkel, & Kasl, 2002). 

Self-Esteem 

There has been a broad array of research regarding the relationship of self-esteem and 

various outcomes in health or functioning (Zeigler-Hill, 2013). Self-esteem refers to a 

person’s evaluation of his or her self-worth (Rosenberg, 1989) or the part of self-awareness 

indicating how much people like themselves (Brown & Marshall, 2006). Former studies 

found that high self-esteem is linked to a number of desirable effects such as subjective well-
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being (Diener & Diener, 1995), mental adaptation (Zeigler-Hill & Wallace, 2012) and 

perseverance in challenging tasks (Di Paula & Campbell, 2002). 

There is considerable scientific evidence that low self-esteem, as opposed to high self-

esteem, is strongly related to negative consequences such as physical and psychological health 

problems. For example, past research indicates that low self-esteem is associated with 

depression (Dori & Overholser, 1999; Rice, Ashby, & Slaney, 1998), depressed moods 

(Patterson & Capaldi, 1992), hopelessness, suicidal tendencies and attempts (Overholser, 

Adams, Lehnert, & Brinkman, 1995). Moreover, the work from Trzesniewski et al. (2006) 

suggests that low self-esteem in adolescents poses a risk for a reduced physical and mental 

health in adulthood. In their study, participants with a low self-esteem displayed an increased 

body mass, indicated a low perceived health as adults and were more prone to develop an 

anxiety or major depression disorder or a tobacco addiction than respondents with high self-

esteem. Additionally, Lu, Li, Wang, Song, and Liu (2018) found an association between 

higher self-esteem and better physical health. Finally, Baumeister, Campbell, Krueger and 

Vohs (2003) discovered a relationship between high self-esteem and among others coping, 

satisfaction, mental health, happiness and success. 

It is worth mentioning that previous meta-analyses let assume that self-esteem is 

changeable by psychological interventions. For instance, meta-analytic reviews indicate that 

self-esteem can be increased through the application of interventions (e.g. O’Mara, Marsh, 

Craven, & Debus, 2006). Furthermore, a meta-analysis from Haney & Durlak (1998) 

demonstrated that interventions for the improvement of self-esteem were as effective as other 

programs in altering different functional areas such as educational achievement and 

behaviours. Also, different school interventions directed to enhance mental health that have 

included the subject of self-esteem, served as successful prevention actions for problem 

behaviour (Flay & Ordway, 2001), eating disorders (O'Dea & Abraham, 2000), and 

decreasing anxiety, drug abuse and antisocial behaviour (Short, 1998).  

In the present study it was proposed that higher levels of self-esteem could explain the 

association between stress mindset and well-being. Previous studies on mindsets about other 

areas than stress, such as growth, the belief that intelligence is changeable and can increase, 

deliberation, the tendency to evaluate personal desires, and implementation, goal-directed 

planning point out, that the mindset has an effect on levels of self-esteem (e.g. Kyoung 

Hwang & Lee, 2018; Taylor & Gollwitzer, 1995). Moreover, the study by Crum et al. (2017) 

suggests that individuals with a SIE mindset expect that stress will have positive 

consequences, such as increased self-esteem.  
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Current Research 

  The research question of the present study aimed to examine how the stress mindset 

affects people’s self-esteem and how this is related to well-being. The goal of this research 

was to find out whether self-esteem mediated the relationship between stress mindset and 

well-being. Figure 1 shows the theoretical model of this research. First, it was hypothesized, 

that the video manipulation will have an effect on the stress mindset. Participants in the SIE 

condition were expected to report significantly higher stress mindset levels after the video 

manipulation (H1). Participants in the SID condition were expected to report significantly 

lower stress mindset levels after the video manipulation (H2). Secondly, it was hypothesised 

that the SIE mindset will be related to high well-being and this is mediated by high self-

esteem. In contrast, the SID mindset will be related to low well-being and this is mediated by 

low self-esteem (H3). 

 

 

 

 

 

 

 

 

Figure 1. Mediation model of the research. 

 

Method 

Procedure and Design 

The study included a between-subjects pre-test-post-test design with three conditions: 

SIE, SID and control. Respondents have been recruited through convenience sampling. 

Participants could either apply for the study through SONA-systems or through opening a link 

to the Qualtrics survey that was distributed by the researchers over social media. The research 

was ethically authorized by the BMS (Behavioural, Management and Social Sciences) Ethics 

Committee of the University of Twente1.  

In this study, participants first encountered an informed consent which needed to be 

accepted via mouse click to start the questionnaire. In the beginning of the survey, 

demographic data was inquired. After that, participants were asked to answer questions about 

                                                      
1 Request number: 190356. 

Stress Mindset SIE/ SID 

Self-Esteem 

Well-being 

Video manipulation 
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their stress mindset and their well-being. At the end of the survey participants were randomly 

assigned into one of three groups. In the SIE condition participants were asked to watch a 

video of approximately three minutes length highlighting the enhancing effects of stress. 

Participants in the SID condition received approximately 3-minute videos emphasizing the 

damaging characteristics of stress. The videos were composed of music, words and suitable 

images. The control group received a few filler-questions, which took about three minutes to 

answer. Three days after completing the first survey, respondents of the SIE and SID 

condition received an e-mail and were asked to watch a second video inducing either a SIE or 

SID mindset. Finally, another three days later, participants of all three conditions received an 

e-mail and were either asked to watch a SIE or a SID video and to answer a questionnaire 

after that, while the control group is only asked to answer the questionnaire. Answering the 

questions of the first and the third survey took approximately 20-30 minutes. Participation 

took approximately one hour in total to complete the study. Respondents applying through 

SONA-systems, the online application system of the University of Twente, received SONA 

credit points as a reward for their participation. The period of data collection started on the 9th 

of April and was finished on the 5th of May. 

Participants 

 For this research seventy five participants with a larger proportion of female (70.7%) 

than male (29.3%) respondents and an age range from 18 to 29 years (M = 21.89, SD = 2.45) 

have been recruited. The sample was primarily German (84.0% German, 9.3% Dutch and 

6.7% other) and students (94.7% students and 5.3% employed). Most respondents were single 

or unmarried (98.7%) and only 1.3 percent were married. Participation in the study required to 

be at least in the age of 18 years and master sufficient English skills at the time of 

participating in the study.  

Videos and Questionnaires 

In order to manipulate the stress mindset of the participants, six videos produced by 

Crum et al. (2013; 2017) have been used for this research. In the SIE condition, participants 

watched three videos of about three minutes length highlighting the benefits of stress based on 

previous research. They also watched videos stressing the desirable effects of stress for 

learning and growth and cognitive performance. The videos displayed statements such as 

“The stress you feel can help you energize to perform at high levels”. Furthermore, inspiring 

and encouraging pictures were shown to the participants and the videos were set with 

uplifting background music. 



8 

CHANGING STRESS MINDSETS 

 In the SID condition, participants watched three videos of approximately three minutes 

length focussing on the negative consequences of stress. In detail, they watched videos 

highlighting the negative effects of stress on learning and growth and cognitive performance. 

The videos displayed statements such as “The high alert system may be useful in the short-

term but over time it threatens your well-being”. Moreover, pictures with stressful situations 

and negative health outcomes were shown to the participants with intense background music. 

Stress Mindset Measurement 

The Stress Mindset Measurement (SMM) has been used to measure the stress mindset 

(Crum et al., 2013). Respondents were asked to answer eight items on a five-point Likert 

Scale ranging from 0 (strongly disagree) to 4 (strongly agree). An example item of the SMM 

is: “Experiencing stress facilitates my learning and growth.” Crum et al. (2013) demonstrated 

the SMM to be a valid and reliable measure. In this study, a Cronbach’s alpha of .78 was 

found in the pre-test, indicating a high internal consistency. In the post-test a Cronbach’s 

alpha of .88 was found. 

Mental Health Continuum Short Form 

 To measure the participants’ well-being the Mental Health Continuum Short Form 

(MHC–SF) has been used (Keyes, 2009). The scale consists of 14 items, measuring the 

emotional (item 1-3), social (item 4-8) and psychological (item 9-14) well-being of its 

respondents. Participants rated each item on a six-point Likert Scale from 0 (never) to 5 

(almost every day). An example question would be “Please answer the following questions 

about how you have been feeling during the past week: Happy.” Several studies have 

indicated that the MHC-SF is a valid and reliable measure with a high internal consistency 

(Keyes, 2005b, 2006; Keyes et al., 2008; Lamers Westerhof, Bohlmeijer, ten Klooster, & 

Keyes 2011; Westerhof & Keyes, 2009). In this study, a high internal consistency was found 

in the pre-test with a Cronbach’s alpha of .92 as and in the post-test with a Cronbach’s alpha 

of .91.  

State Self-Esteem Scale 

 Temporary changes in self-esteem were measured using the State Self-Esteem Scale 

(SSES) which was developed by Heatherton and Polivy (1991). The scale includes 20 items 

which are rated on a five-point Likert Scale ranging from 0 (not at all) to 4 (extremely). “I feel 

confident about my abilities.” is an example of the items of the scale. The scale measures self-

esteem in the areas performance, social self-esteem and appearance. Heatherton and Polivy 

(1991) found the SSES to be a reliable and valid measure. A Cronbach’s alpha of .90 was 
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found in the pre-test of this study, pointing out a high internal consistency of the scale. In the 

post-test a Cronbach’s alpha of .91 was found. 

Data Analysis 

Analyses were performed using IBM SPSS Statistics 24 (SPSS Inc.), as well as 

PROCESS, a tool computing moderation, mediation and conditional process modelling for 

SPSS (Hayes, 2012). First, participants who did not complete all measures were excluded 

from the dataset. Subsequently, the descriptive statistics and Pearson correlations were 

computed. After that, three Chi-Square tests were performed between the three conditions and 

gender, nationality and occupation, to examine whether randomization was successful. To test 

the first hypothesis if the video manipulation was effective, two One-Way Analyses of 

Variances (ANOVA) was implemented, using the pre-test and the post-test measurement of 

the stress mindset as the dependent variable and the three conditions as the between-subjects 

variable. Before conducting the ANOVA’s, the assumption of homogeneity of variances of 

the stress mindset mean was tested on the basis of Levene’s F test for the pre- and post-test. A 

Welch’s F test was performed for the post-test. Games-Howell post-hoc test was used to 

interpret a significant difference between the conditions.  

Finally, to test the second hypothesis and the mediation model two mediation analyses 

were performed. As dichotomous independent variable SIE condition and control group were 

used in the first analysis and SID condition and control group in the second. In both analyses 

the difference score was used for well-being as the dependent variable and for self-esteem as 

the mediator. Mediation analysis was implemented using the bootstrapping method provided 

by Preacher and Hayes (2004), as it does not require a normal distribution as the theoretical 

framework proposed by Baron and Kenny (1986). Thus, to test the indirect effect of the 

mediator self-esteem, a resampling size of 5,000 was used to receive a 95% confidence 

interval (CI). 

Results 

Preliminary Analyses 

Table 1 gives an overview of the descriptive statistics of the mean responses. 

Correlations are outlined in Table 2. Stress mindset and well-being were not related to the 

demographics or the variables of the study. However, self-esteem was positively related to 

age and well-being, indicating that increasing age and higher well-being was associated with 

higher levels of self-esteem. 
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Table 1 

Means and Standard Deviations (in Parentheses) for Stress Mindset (IV), Well-Being (DV) 

and Self-Esteem (Mediator) for Pre- and Post-Test 

   Condition 

Variable Pre-Test  Post-Test Total SIE SID CG 

Stress Mindset 1.77 (.59) 1.66 (.74) 2.15 (.85) 1.31 (.59) 1.55 (.54) 

Well-Being 2.43 (1.02) 2.49 (.97) 2.48 (.85) 2.77 (.94) 2.27 (1.05) 

Self-Esteem 2.53 (.64) 2.57 (.64) 2.48 (.67) 2.73 (.54) 2.52 (.69) 

N 75 75 23 24 28 

Note. SIE = Stress-is-enhancing condition; SID = stress-is-debilitating condition; CG = 

control group condition. 

 

Table 2 

Aggregated Correlations of Pre- and Post-Test (N = 150) 

 1. 2. 3. 4. 5. 6. 7. 

1. Age -.       

2. Gender -30** -      

3. Nationality .11 -.12 -     

4. Occupation -.40** .10 -.17* -    

5. Stress Mindset .00 -.12 -.14 -.12 -   

6. Well-Being .07 -.01 .07 .08 -.06 -  

7. Self-Esteem .21** -.14 -.04 -.00 -.06 .65** - 

M 21.89 1.70 1.97 1.95 1.71 2.46 2.55 

SD 2.45 .46 .40 .23 .67 .99 .64 

Note. *p < .05. **p < .001. 

 

The assumption for homogeneity of variances was met for stress mindset in the pre-

test, F(2, 72) = .10, p = .905. Moreover, the main effect of the one-way ANOVA for the stress 

mindset scores in the pre-test was statistically insignificant, F(2, 72) = .58, p = .563, n² = 

26.543. 

The Chi-Square tests showed that randomization was successful as there were no 

significant differences between the conditions in gender, X²(2, N = 75) = .58, p = .747, 

nationality, X²(4, N = 75) = 6.14, p = .189, occupation, X²(2, N = 75) = 3.23, p = .199 and 

stress mindset, X²(40, N = 75) = 42.79, p = .352. 
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β = .03 

β = -.05 (β = -.05) 

β = -.06 

In the post-test, the assumption of homogeneity of variances was not satisfied, F(2, 72) 

= 4.64, p = .013. Therefore, a Welch’s F test was performed. The test outcomes showed that 

the video manipulation was effective, Welch’s F(2, 44.49) = 7.73, p < .05. Games-Howell 

post-hoc analyses indicated that the differences in stress mindset levels were statistically 

significant between the SIE condition and the SID condition (p = .001) and between the SIE 

condition and the control group (CG) condition (p = .015). The differences between the SID 

condition and CG condition were statistically insignificant (p = .284). Therefore, the SIE 

video condition was associated with increased stress mindset levels, while the SID condition 

was not associated with any changes in stress mindset levels. The results support the first 

hypothesis that the video manipulation is effective in enhancing mindset levels in the SIE 

condition. The second hypothesis that the video manipulation is effective in debilitating stress 

mindset levels in the SID condition was not supported by the results. 

SIE Mindset 

 Contrary to expectations, the first mediation analysis revealed an insignificant 

association between stress mindset and changes in well-being (total effect: β = -.05, t(53) = -

.72, p = .48;direct effect: β = -.05, t(53) = -.68, p = .45). Moreover, the associations between 

stress mindset and changes in self-esteem (β = -.06, t(53) = -1.02, p = .31) and between self-

esteem and changes in well-being (β = .03, t(53) = .16, p = .87) were non-significant.  

 The total indirect effect of self-esteem in the bias corrected 95% CI included zero [-

.03, .04], which means that self-esteem was not significantly mediating the association 

between stress mindset and well-being. Thus, the third hypothesis was rejected. The results 

are presented in Figure 2.  

 

 

 

 

 

 

 

 

Figure 2. Mediation model of self-esteem on the relationship between SIE mindset and well-

being. *p <  .05. **p < .01. The value between the parentheses indicates the ‘total’ effect.  

 

  

SIE/ CG  Well-Being 

Self-Esteem 
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β = .64** 

β = .03 (β = -.02) 

β = -.09 

SID Mindset 

The second mediation analysis also revealed an insignificant association between stress 

mindset and changes in well-being (total effect: β = -.02, t(52) = -.17, p = .87;direct effect: β 

= .03, t(52) = .23, p = .82). Additionally, the associations between stress mindset and changes 

in self-esteem (β = -.09, t(52) = -.76, p = .45) were non-significant. However, a statistically 

significant association was found between self-esteem and changes in well-being (β = .64, 

t(52) = 3.81, p < .001).   

 The total indirect effect of self-esteem in the bias corrected 95% CI included zero [-

.23, .08], which means that self-esteem was not significantly mediating the association 

between stress mindset and well-being. Thus, the third hypothesis was rejected. The results 

are presented in Figure 3.  

 

 

 

 

 

 

 

Figure 3. Mediation model of self-esteem on the relationship between SID mindset and well-

being. *p <  .05. **p < .01. The value between the parentheses indicates the ‘total’ effect.  

 

Discussion 

The aim of this study was to examine whether stress mindsets can be changed by 

means of a video intervention and to investigate the mediating impact of self-esteem in the 

relation between stress mindset and well-being. The video manipulation had an effect on the 

stress mindset with participants in the SIE condition reporting higher SIE mindsets than 

participants in the SID condition. Stress mindsets were not related to changes in well-being 

and these were not mediated by changes in self-esteem. 

Stress mindset levels appeared to change after the video manipulation. In the SIE 

condition participants developed more towards a SIE mindset as a consequence of watching 

videos highlighting the benefits of stress. These findings are in line with previous research 

that indicates mindsets can be transformed by introducing persons to different information 

(e.g. Blackwell et al., 2007; Dweck, 2008; Paunesku et al., 2015; Tamir et al., 2007; Walton, 

2014). Specifically, the results support prior studies about the effectiveness of interventions 

using videos or articles to change mindsets (e.g. Blackwell et al., 2007; Levy & Myers, 2004; 

SID/ CG Well-Being 

Self-Esteem 
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Tamir et al., 2007; Walton, 2014) and a study by Crum et al. (2013) who found that stress 

mindsets could be altered towards a debilitating or enhancing direction by exposing 

participants to three three-minute videos. However, the SID condition did not significantly 

change towards more of a SID mindset. The stress mindset differences between SID and CG 

condition were insignificant. It is possible that the information in the videos of the SID 

condition confirmed pre-existing beliefs and therefore, no mindset changes appeared in that 

condition group. This is in line with Crum et al. (2013), who stated that people tend to hold a 

SID mindset as their standard mindset. The outcomes of this study indicate that short video 

clips, which factually emphasize the upsides of stress, could promote equivalent alterations 

toward more of a SIE mindset, whereas videos emphasizing the negative effects of stress do 

not influence the SID mindset.  

Changes in Self-esteem were not significantly affected by the stress mindset. Neither 

the SIE mindset nor the SID mindset significantly affected self-esteem. This contradicts with 

previous research, where an association between mindset and levels of self-esteem has been 

found (e.g. Kyoung Hwang & Lee, 2018; Taylor & Gollwitzer, 1995). Additionally, the 

results did not support the third hypothesis. There was no relationship found between a SIE or 

a SID mindset and changes in well-being mediated by self-esteem. This is contradicting with 

Crum et al. (2013), who found that health was positively influenced by a SIE mindset, while a 

SID mindset had a negative effect on health. One explanation for these two conflicting results 

may be that the short-time intervention over the period of one week was not powerful enough 

for changes in self-esteem and well-being to emerge. This is in line with previous research, 

indicating that interventions seem to be more effective over longer periods of time (Boiler et 

al., 2013; Sin & Lyubomirsky, 2009). 

Changes in self-esteem significantly influenced changes in well-being in the SID 

condition. Higher self-esteem correlated with better well-being. The results of the SID 

condition are consistent with previous research that found much evidence for the effect of 

self-esteem on well-being, suggesting that high self-esteem is related to positive effects on 

well-being, while low self-esteem is related to more negative effects on well-being (e.g. Dori 

& Overholser, 1999; Rice et al., 1998; Trzesniewski et al., 2006). However, changes in self-

esteem did not have a significant impact on changes in well-being in the SIE condition. The 

divergent results between the SIE and the SID condition are in line with the literature review 

by Baumeister et al. (2003), who discovered an association between self-esteem and better 

well-being only within some groups but not in others. An explanation for the results of the 

current study may be that the SIE mindset is moderating the relationship between changes in 
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self-esteem and changes in well-being. Further research needs to explore this unexpected 

effect. Even though previous research revealed the moderating effect of stress mindset in the 

association between stress and well-being (Crum et al., 2017; Park et al., 2018), there is a lack 

of research on the moderating effect of a SIE mindset in the relation between changes in self-

esteem and changes in well-being. Therefore, further research is needed to examine SIE 

mindset as a moderator between self-esteem and well-being. 

Strengths and Limitations 

This study provides some important strengths. A strong aspect of this study was the 

design. The pre-test measurement enabled to view participant differences that already existed 

before the beginning of the research. Furthermore, the risk for confounding variables was 

reduced through the inclusion of a control condition. In addition to that, participants were 

randomly assigned into the three conditions to avoid systematic differences between the 

condition groups. Taken together, these strengths increase the validity of this study and 

diminish bias of the results.  

The present research also offers some limitations. First, female participants were 

overrepresented in the sample. Female participants represented by 70.7%, whereas male 

participants were represented by 29.3%. Therefore, the results may not be representative for 

males. The study by Jiang, Zhang, Ming, Huang and Lin (2019) found an association between 

stress mindset and life satisfaction in females but not in males, indicating gender-related 

differences in the outcomes of stress mindset. Second, most respondents were German 

students. Therefore, the results may not be generalizable to other nationalities or occupational 

areas as, for example, past research found differences in levels of self-esteem between ethnic 

identities (Bachman, O'Malley, Freedman-Doan, Trzesniewski, & Donnellan, 2011) as well as 

a relationship between occupation and health and well-being (Law, Steinwender, and Leclair, 

1998). Finally, it is possible that the videos did not only have an effect on the stress mindset 

but also on affect. This is because the short-films not only displayed factual information but 

the selected music and pictures in the videos also addressed the emotions of the viewer. The 

videos could have triggered changes in affect, which triggered changes in the stress mindset 

as past research has demonstrated the emotion-evoking effects of music (Schaefer, 2017) and 

pictures (Katahira, Fujimura, Okanoya, & Okada, 2011). Thus, the results of this study may 

not be conclusive as affect was not measured, 

Future Research 

Taken together this leads to several recommendations for future research. Future 

investigations could address the research gap in gender-, ethnicity- and occupational-related 
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differences of the influence of the stress mindset on different outcomes. Moreover, future 

research could focus on exploring long-term stress mindset interventions to test their 

effectiveness on changes in self-esteem and changes in well-being and other positive 

outcomes.  In addition to that, future studies could examine if the video manipulations are 

actually changing the stress mindset or other variables such as affect. The reasons for the 

difference in the two stress mindset conditions in the association between changes in self-

esteem and changes in well-being are still unclear. Therefore, further research should explore 

the moderating effect of the stress mindset in the relationship between self-esteem and well-

being.  

Conclusion 

The findings of this study suggest that individuals can be influenced to adopt a SIE 

mindset. Moreover, the results did not show a meditating effect of changes in self-esteem in 

the relationship between stress mindset and changes in well-being. However, the findings 

have significant consequences for future research on exploring the role of the moderating 

effects of the SIE mindset between self-esteem and well-being. This research helps to extend 

the scientific knowledge of the unique influences of stress mindsets. In fact, increasing the 

understanding about stress mindsets supports the improvement of future interventions that aim 

to increase well-being.  
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